Presents a rationale for the use of oral history, a method for collecting oral history, and descriptions of how oral histories have been used in teacher education courses. Using oral history is seen as a way of redressing traditional history's neglect of women, the popr and other second class citizens, as well as helping students realize that "doing history" is as risky as any other enterprise that attempts to arrive at the truth. Six oral history projects are discussed: (1) 
cational enterprise is centered: students and teachers. Admittedly we have much research on children and teachers, yet rarely do we single out either to ask their impressions about events they have experienced, especially those events that have altered and shaped the destiny of American education -be they Kent State, the Great Depression, television, Deweyism, Head Start, etc.
As teacher educators we took one step towards redressing this neglect by collecting and using oral histories as basic content for our courses. Courses which lent themselves to this content were:
the History and Philosophy of Education, the Foundations of Education, Child Study, Principles of Primary Education, Curriculum Theory, School and Community and Early Childhood Methods. Up to this point, six oral history projects have been attempted; four are completed and two are in progress.
1. The Kent State Shootings -An investigation of the impressions of children who were attending the University School and a neighboring parochial school on May 4, 1970. (Lehane and Goldman, 1975) 2. American Education, 1925-1976 -The course of American education is charted through the eyes of Violet Lange who has taught the first grade for over 50 years. (Goldman and Lehane, 1976) 3. Israeli War, 1973 -An examination of the perceptions of Israeli pre-school children during war time stress. (Goldman, 1974) 4. Akron Head Start, 1965 Start, -1976 -A compilation of interviews with the original teachers, parents, and pupils who participated in one pf the first anti-poverty programs in America. (Lehane and Goldman, 1975) 5. Child Rearing, 1900-1976 -Changing patterns of child rearing gathered through the recollections of three generations of parents: grandmothers, mothers, and grandchildren. (Lehane -in progress 6. Life in a Concentration Camp -Interviews completed by elementary school children of concentration camp survivors.
Before describing how these histories have been used in courses, let us detail the procedure we have fashioned for collecting oral histories.
I. Definition -Oral history is a method of systematic interviews that seek to preserve for posterity the memories of ordinary men and women who have had an opportunity to observe matters of significant historical value (Hoyle, 1972) . Though in a state of rejuvenation, oral history can trace its roots to Herodotus and Thucydides.
During their lifetimes, matters of state were preserved not in writing but conveyed orally. In compiling their treatises, these historians trusted the testimony of people who played both large and small parts in the events they were chronicling. With the advent of written records, the oral tradition slipped from favor and was replaced by a histography that relied chiefly on authoritative documents and records. Basing one's research on such documents became history's official research tool. Unfortunately, "authoritative" meant documents that were biased and slanted towards the rich; powerful, and elite since only they could afford to commission the writing of history. Consequently for the last 1,500 years the views of the common people have been left out of history. It was not until after World War II that Professor Allen Nevins restored such views to their proper status as a legitimate research material for scholars (Bellington, 1975 (Dexter, 1970; Gordon, 1969) .
a) The interview. is recorded on a cassette tape re-' corder while notes are also jotted down in case of a tape malfunction.
b) Photos are taken of the subject and old photos related to the event under study are collected. Because of the newness of the oral method, we wanted to become better acquainted with it before including students in the entire process. This meant students would only be involved in the steps from debriefing to the finished record. As we became more comfor- (Cooper, 1965) .
Since the campus school was known for its liberal leanings, we sought ten comparable children from a more conservative institution, a neighboring parochial school. All children interviewed were between ten and eleven years of age, making them ideal subjects since research has shown this to be the age-range in which political attitudes are formed for life (Hess & Easton, 1961; Greenstein, 1965) .
We hypothesized that the children would answer the interview questions differently according to the schools they attended because of the following reasons: (1) different types of families would select the University School over the parochial school;
(2) the University School children had more directly experienced the shootings than did the parochial school children; any (3) the parochial school children tended to be from working class families in contrast to the more middle class families of the University School children. Our reasons were grounded in the works of Hess and Torney (1961) , Stephens (1967) , and Burton (1936) which pointed to the importance of family and schooling upon the political socialization of young children.
The interview centered around twenty-four questions. Twelve items dealt with the children's factual knowledge of the events surrounding May 4; the other twelve focused on the child's interpretation of these events. Factual knowledge was included because of Preston's (1942) finding that the extent to which factual knowledge was presented influenced children's views on war and violence. To determine the impact of "dramatic events" upon children's responses we inserted two photographs. One captured the students' defiant reaction to the massing of national guard; while the other depicted the guardsmen assembling and preparing to march on the students. The following two questions were asked with each photo.
"Tell me what's happening in this picture." "How do you think the students (soldiers) feel?"
The interpretative section of the interview focused on the resolution of the following dilemma: Our preliminary analysis of the taped interviews suggested the following trends:
1. The reasons or justifications given in answer to the dilemma were analyzed via Kohlberg's System of moral developments (Kohlberg, 1971) . No differences were found between the two groups: 9 out of 10 children at the University School, as well as 9 out of 10 children at, the parochial school, would not fire at the students under the conditions as stated in the above dilemma.
2. The parochial school children tended not to model, their parents' views, whereas the University School children mirrored their parents' views and attitudes. In summary,. the Kent Stati StudY and related grOup _projects allowed university students to take pride in being able to treat a subject in some depth, while avoiding the urge to make quick and unfounded generalizations about the subject. This introduction to oral history enabled the students to understand that to get a total picture of what happened and why it happened, people from all walks of life must be studied. In fact, we were taken to task by the university students for only using onlookers (the children) in our study to the exclusion of participants. The direct approach used for moral education by the Franklin School contrasts with the value analysis or value clarification procedures used today 1 (Galbraith and Jones, 1975) . We now ask children to examine their own values on such issues as "authority", "right", "wrong." Keeping in mind the secularity of today's school, it was interesting *to find in the Speedometer (1929) this excerpt:
The entire student body took part in the presentation of a Christmas operetta based on the nativity story of Jesus Christ. A large crowd witnessed the successful event and
we are happy to relate was considered very much of a suc- By involving our students in oral history, we felt that they would come away with the understanding that doing history is risky, as is any enterprise that attempts to arrive at Truth. For Truth is a puzzle with many pieces missing, and oral history is one approach for adding a few more pieces that for generations have been denied from mankind.
